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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF WILLOWBANK SCHOOL (HOWICK) FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2024 
 
 
The Auditor-General is the auditor of Willowbank School (Howick) (the School). The Auditor-General 
has appointed me, Sarah Jenkins using the staff and resources of Silks Audit Chartered Accountants 
Limited, to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 20, that comprise the statement 
of financial position as at 31 December 2024, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Tier 2 

PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime. 
 

 
Our audit was completed on 9 June 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s 
report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
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 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are
based on the audit evidence obtained up to the date of our auditor’s report. However, future
events or conditions may cause the School to cease to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of material
errors arising from the system that, in our judgement, would likely influence readers’ overall
understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  

Our responsibilities arises from the Public Audit Act 2001. 

Other information 

The Board is responsible for the other information. The other information comprises the information 
included on pages 1, 25 to 37, but does not include the financial statements, and our auditor’s report 
thereon. 

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1)issued by the New Zealand Auditing and Assurance 
Standards Board. 

Other than the audit, we have no relationship with, or interests in, the School. 
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Sarah Jenkins 
Silks Audit Chartered Accountants Limited 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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Analysis of Variance 2024
Improvement Plan 2025

Page 26



Analysis of 
Variance

By the end of 2024 Year 5 learners who are one year below (not well below) the expected spelling level will have accelerated progress by at least 6 
months. 

Literacy Target Outcome Analysis and Evaluation

This  cohort displayed a large number 
of learners who had been significantly 
impacted by Covid and other events 
which had disrupted learning.  This 
year level has had the lowest number 
of learners who shifted in literacy 
2023. 

Implemented the Code for all Year 5s 

Strengthened AfL teacher strategies

Continued Learning Assistant support 
group
Increased the  number of students 
using Steps Web programme to 
support literacy outcomes

Engaged in PLD: The Code PLD for a 
new teacher, CPTs - Writing PLD for all 
staff
Implemented e-asTTLe writing and 
moderation

Implemented checks in Terms 2 and 4 
to monitor progress (Term 1 testing to 
set baseline for teaching)
Beginning of Term 3 - children not 
making expected progress, 
interventions strengthened

Beginning of 2024: 
Spelling data for Year 5 students who are below:
@ Year 1 spelling level - 3%
@ Year 2 spelling level - 24%
@ Year 3 spelling level - 19%
@ Year 4 spelling level - 53%

End of 2024:
26/107 students are 1 year or more behind the expected level of 
achievement (Y1-Y4) 24%
19/107 students are achieving 6 months behind the expected level of 
achievement    18%
62/107 students are achieving at or above the expected level of 
achievement             58%

All students have accelerated progress by at least one year, 
regardless of their level at the beginning of 2024.
Target achieved

 Analysis of Variance - Literacy 2024
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Analysis of 
Variance

By the end of 2024 we have accelerated learning for 50% of the  BELOW students  (beginning year data) to AT expectation across the whole school.

Mathematics Target Outcome Analysis and Evaluation

Student achievement in Maths was 
impacted by the change in teacher 
pedagogy (DMIC to different 
approach) at the end of Term 1 2023 
which meant a change in 
programmes and assessment.  

Learning also impacted by disruption 
due to Covid and other events which 
continued in 2023.  

Continued home learning in Basic Facts 

Case Management Meetings (CMM) - 
Maths focus to strengthen Teacher 
pedagogy

Years 3-6 use of Studyladder to 
reinforce maths, both in classroom and 
at home (all students)

Target group supported by RTLB (Year 
5) 

Term 2 and 4 - data review and analysis
Beginning of Term 3 - children not 
making expected progress, 
interventions strengthened

 Analysis of Variance - Mathematics 2024

Analysis of shifts (end of 2023 to end of 2024) across the 
school - not just group ‘below’ at end of 2023

● No shift = 18%
● 1 sub-level = 63%
● 1 whole level = 18%
● More than 1 curriculum level 1%

Some shifts were made in the ‘below’ students.

End of 2023 = 
20% below 
expectation 
(schoolwide)

End of 2024 = 
18% below 
expectation 
(schoolwide)
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Improvement Plan - Domain: Literacy Learning 2025
Strategic Goal: Grow a culture that values both akonga and whanau as active participants in akonga 
learning

Annual Target: By the end of 2025, Year 2 students who are ‘below’ with grapheme/phoneme knowledge in structured literacy at the beginning of the 
year, should reach at least the 7.1 stage by the end of term 3, so that they are  well placed to meet the ‘At’ level of 7.4 by the end of the 
year. 

Baseline Data: This cohort of students showed 62% of students placing ‘below’ in grapheme/phoneme knowledge at the end of Year 1 (still in the 1-5 
structured literacy stage).  They would be well placed if they we in the 6 - 7.1 structured literacy stage. This is the foundation for building 
on other areas and therefore impacts on Decoding non-words, Heart words and reading capability and fluency.  

Key improvement 
Strategies:

● Identify who these students are in the team
● Create strategies to ‘close the gap’ - videos to: practise letter sounds to build automaticity; to practise blending.
● 5-10 words words quick practice each day.  
● Make data visible - tracking document
● Check in at the start of each term
● Set expectations - by Term 2 week 5 - should be at Stage 5

                                       By Term 3 - should be at Stage 7.1 
● Ongoing PLD to build teacher capability - lead teacher to observe and mentor teachers

When What Who Progress Indicators

Term 1 ● Data collection - basepoint

● Create and share videos to: practise letter 
sounds to build automaticity; to practise 
blending.

● Students to practise letter sounds to build 
automaticity; to practise blending.

SLT, Team Leader

Lead teacher - Halina

Home learning - parents

Kaiako capacity strengthened - 
evidenced in teacher planning using 
the Baseline data
Resources built to support students

Kaiako capacity strengthened - 
evidenced in teacher lesson delivery.
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Improvement Plan - Domain: Literacy Learning 2024When What Who Progress Indicators

● Check in with parents and set 
expectation - send newsletter.

● 5-10 words words quick practise each 
day.

● Lead teacher to observe and mentor 
team

Team Leader

Classroom teacher
Curriculum lead

Parent support received - impact on 
student learning visible.

Sustainability in constant revision aids 
retention.
Growth in teacher capacity

Term 2 ● Initiate tracking document
● Check in at the start of each term.  Set 

expectations - by Term 2 week 5 - 
should be at Stage 5

● Part of home learning - practise letter 
sounds to build automaticity; to
practise blending.

● 5-10 words words quick practise each 
day.

● Lead teacher to observe and mentor 
team

Team Leader
Team Leader/SLT

Parents

Classroom teacher

Lead Teacher 

Kaiako aware of target and students 
moving on continuum.

Parent support received - impact on 
student learning visible.

Sustainability in constant revision aids 
retention.
Growth in teacher capacity
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Improvement Plan - Domain: Literacy Learning 2025

When What Who Progress Indicators

Term 3 (ongoing) ● Check in at the start of each term.  Set 
expectations - By Term 3 - should be at 
Stage 7.1 

● Lead teacher to observe and mentor 
teachers - give instant feedforward. Lead teacher 

Kaiako aware of target and students 
moving on continuum.

Kaiako practice improved

Term 4 ● Check in at the start of each term.  Set 
expectations - By Term 4 - should be at 
Stage 7.4 

Team Leader
Team Leader/SLT

Kaiako aware of target and students 
moving on continuum.
Data analysis - impact on student 
learning visible.

Monitoring/Resourcing Create videos to: practise letter sounds to build automaticity; to practise blending.
Check in with parents and set expectation, newsletter
Share targets with team, termly data analysis, regular leadership review of data
Release for lead teacher Page 31



Improvement Plan - Domain: Mathematics Learning 2025

Strategic Goal: Grow a culture that values both akonga and whanau as active participants in akonga 
learning

Annual Target: By the end of 2025  - 25% of year 4 students will be reflected in the ‘ABOVE’ level for reading.  

Baseline Data: At the end of 2024, this Year 4 cohort presented with 45% of students in the ‘AT’ level and 19% in the ‘ABOVE’ level.  With the 
introduction of the revised curriculum and MathsNoProblem resource for support, more shifts could be made to lift student 
achievement in the ‘At’ level to ‘Above’ level.

Key improvement 
Strategies:

● PLD to build and strengthen teacher capability 
● Identify who these students are in the team
● Make data visible - tracking document (pre and post tests, end of Term 2 summative data, end of Term 4 summative data)
● Check in at the start of each term
● Set clear expectations 

When What Who Progress Indicators

Term 1 ● PLD to build and strengthen teacher 
capability - MNP for SLT and lead 
teacher

● Teachers view MNP website videos for 
support

● Teachers give lessons a trial run.
● Maths PLD - MoE PLD facilitators 

(Evaluation Associates)
● MNP in full swing in week 6.
● Set expectations - T1 (wk 5 - pre test)

SLT, Lead teacher

Lead teacher, Team leaders

Evaluation associates facilitators

All teachers, TL

SLT and lead teacher capacity 
strengthened - evidenced in sharing 
knowledge at whole school PLD 
sessions.
Resources built to support student 
Kaiako capacity strengthened - 
evidenced in teacher understanding.

Initial Review test  - data gathered.
End of chapter 1 reviews - OTJs 
gathered  
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Improvement Plan - Domain: Mathematics Learning 2024

When What Who Progress Indicators

Term 2:

Term 3:

Term 4:

● Check in at the start of each term. 
Set expectations -  End of chapter 
reviews - OTJs gathered 

● Summative data collection and 
analysis

● Check in at the start of each term. 
Set expectations - chap. 5-9.

● Summative review - Mid year review

● Check in at the start of each term. 
Set expectations - chap. 10,11,12.

● Final summative data collection.

All teachers, TL, SLT

All teachers, TL

All teachers, TL, SLT

End of chapter 2, 3, 4 reviews - OTJs 
gathered  

Mid year reporting to parents

End of chapter 5,6,7  reviews - OTJs 
gathered  
Analysis at halfway point.

End of year report to parents

Monitoring/Resourcing End of chapter tracking sheet, Analysis at end of each term to see if they are on target. 
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March 2025 
  
Report on how Willowbank School has given effect to Te Tiriti o Waitangi as at 31 
December 2024 

 
Willowbank School demonstrates its commitment to Te Tiriti o Waitangi through a 
comprehensive approach encompassing strategic goals, curriculum integration, and 
community connections. 
Strategic Goals and Actions: 

• Curriculum Alignment: The local curriculum is designed to reflect local tikanga Māori, 
mātauranga Māori, and te ao Māori, ensuring authentic representation of Māori 
perspectives. 

• Equitable Outcomes: A strong focus on culturally responsive practices is 
implemented to achieve equitable outcomes for Māori ākonga (students). 

• Bi-Cultural Understanding: The school fosters a shared understanding of Aotearoa 
New Zealand's bi-cultural heritage, translating this understanding into tangible 
actions. 

• Inclusive Practices: Culturally responsive practices are continually developed to 
recognise and support Māori, Pasifika, and all ākonga to thrive. 

Curriculum Integration: 
• Mihi Whakatau (welcoming ceremonies) are routinely conducted to welcome new 

staff, students, and whānau (families). 
• Kapa Haka Participation: Both senior and junior kapa haka groups perform at school 

events, including the Kāhui Ako kapa haka event, promoting cultural expression. 
• Whānau Engagement: Regular termly Māori Whānau Hui provide a platform for 

parents of Māori students to engage with the school and contribute to shaping a 
culturally relevant environment. 

• Professional Development: Two Within School leads participated in Niho Taniwha 
Professional Development to further enhance their cultural competency. 

• Kāhui Ako Collaboration: Waipaparoa Kāhui Ako focuses on strengthening 
connections with mana whenua and building the cultural competency of staff 
through Teacher Development: All teachers participate in professional development 
focusing on culturally responsive practices. 

• Contextual Learning: The curriculum overview provides opportunities for students to 
strengthen tikanga Māori within local contexts. 

• Māori Perspectives: Inquiry units of work incorporate Māori viewpoints, with a 
strong emphasis on creating individual pepeha (personal introductions). 

• Te Reo Māori: Teachers adhere to a Te Reo Māori teaching expectation plan tailored 
for each year level. 

• Collaborative Resources: Walpaparoa Kāhui Ako leaders collaborate to develop 
resources that enhance understanding of mana whenua Ngai Tai Ki Tāmaki. 

Community Connections: 
• Cultural Embedding: School karakia (prayers) are integrated into the school culture 

with the assistance of cultural ambassadors. 
• Welcoming Protocols: shared resources and collaborative initiatives. 
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By implementing these strategies, Willowbank School demonstrates a deep commitment to 
honouring Te Tiriti o Waitangi and fostering an inclusive and culturally responsive learning 
environment. 
 
 
 
 
Statement of compliance with employment policy as at 31 December 2024 
 

Reporting on the principles of being a Good Employer 
How have you met your obligations to provide 
good and safe working conditions? 

A primary objective of Willowbank School is to ensure that 
it is both a physically and emotionally safe space for our 
staff and students, as required by the Education and 
Training Act 2020. 

What is in your equal employment 
opportunities programme?  
How have you been fulfilling this programme? 

To support equal employment opportunities at our school, 
we have a programme to identify and eliminate processes 
that contribute to employment inequality. As part of our 
EEO programme, we: 

• appoint appropriately qualified staff through a fair 
and impartial appointment process 

• create opportunities for staff to receive 
information about the programme and provide 
feedback (e.g. through staff meetings) 

• explore professional development and 
training opportunities 

• monitor the implementation of our programme 
and report to the board.  

How do you practise impartial selection of 
suitably qualified persons for appointment? 
  

We consider all applicants based on their experience, 
strengths, suitability for a position as well as the needs of 
the school.  Suitable applicants are confirmed through their 
referees. 

How are you recognising, 
- The aims and aspirations of Māori,  
- The employment requirements of 

Māori, and  
- Greater involvement of Māori in the 

Education service? 

We identify ways that we can recognise and support the 
aspirations of Māori staff at our school, and how to involve  
our community in strengthening language, culture and 
identity for our Māori ākonga.  

How have you enhanced the abilities of 
individual employees? 

Two staff members lead Cultural Responsiveness at our 
school.  They attend PLD opportunities to grow in this area 
e.g. Niho Taniwha and Teaching to the North East.  

How are you recognising the employment 
requirements of women? 

The dominant gender on our staff is women.   We recognise 
the employment requirements of women through:  
● Sick leave provisions for family,  
● Personal amenities for women’s sanitary items, 
● Maternity leave provisions 

How are you recognising the employment 
requirements of persons with disabilities? 

● Disabled toilets  
● Disabled parking spaces 
● Wheel chair access throughout the school,  e.g. ramps 

  
Good employer policies should include provisions for an Equal Employment Opportunities (EEO) 
programme/policy. The Ministry of Education monitors these policies: 
 

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 
Do you operate an EEO programme/policy?     

Page 35



Has this policy or programme been made available to staff?     
Does your EEO programme/policy include training to raise awareness of issues 
which may impact EEO? 

    

Has your EEO programme/policy appointed someone to coordinate compliance 
with its requirements? 

    

Does your EEO programme/policy provide for regular reporting on compliance 
with the policy and/or achievements under the policy? 

    

Does your EEO programme/policy set priorities and objectives?     
 
 
 
Kiwisport  Statement for the year ended 31 December 2024 
 
Kiwisport is a Government funding initiative to support students’ participation in organised 
sport.  In 2024, the school received Kiwisport funding of $11,635.00 (excluding GST). 
 
Throughout the year, Willowbank School successfully engaged the entire student body in a 
diverse range of organised sporting activities. 
Fund Utilisation: 
The Kiwisport funding was strategically allocated to achieve the following objectives: 

• Specialist Coaching: A significant portion of the funding was utilized to engage Kelly 
Sports, a specialist sports provider. This partnership facilitated the delivery of targeted 
physical skills development sessions across all year levels. 

• Equipment Acquisition: Some funds were invested in the procurement of new sports 
equipment to enhance the school's Physical Education program. 

Impact and Outcomes: 
The investment of Kiwisport funds has resulted in: 

• Increased student participation in organised sports. 
• Enhanced development of fundamental physical skills across all year groups. 
• Improved resources for the school's Physical Education curriculum. 

 
Willowbank School is committed to providing students with comprehensive sporting 
opportunities. The Kiwisport funding received in 2024 has played a crucial role in achieving 
this goal and fostering a culture of active participation within the school community. 
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Has this policy or programme been made available to staff?  
Does your EEO programme/policy include training to raise awareness of issues 
which may impact EEO? 

 

Has your EEO programme/policy appointed someone to coordinate compliance 
with its requirements? 

 

Does your EEO programme/policy provide for regular reporting on compliance 
with the policy and/or achievements under the policy? 

 

Does your EEO programme/policy set priorities and objectives?  

Kiwisport  Statement for the year ended 31 December 2024 

Kiwisport is a Government funding initiative to support students’ participation in organised 
sport.  In 2024, the school received Kiwisport funding of $11,635.00 (excluding GST). 

Throughout the year, Willowbank School successfully engaged the entire student body in a 
diverse range of organised sporting activities. 
Fund Utilisation: 
The Kiwisport funding was strategically allocated to achieve the following objectives: 

• Specialist Coaching: A significant portion of the funding was utilized to engage Kelly
Sports, a specialist sports provider. This partnership facilitated the delivery of targeted
physical skills development sessions across all year levels.

• Equipment Acquisition: Some funds were invested in the procurement of new sports
equipment to enhance the school's Physical Education program.

Impact and Outcomes: 
The investment of Kiwisport funds has resulted in: 

• Increased student participation in organised sports.
• Enhanced development of fundamental physical skills across all year groups.
• Improved resources for the school's Physical Education curriculum.

Willowbank School is committed to providing students with comprehensive sporting 
opportunities. The Kiwisport funding received in 2024 has played a crucial role in achieving 
this goal and fostering a culture of active participation within the school community. 
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